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Abstract

The paper presents partial results of a quantitative research survey dealing with the opinions of
teachers of Czech language and literature in the Vysocdina Region on the implementation of the
Shoah theme in the teaching of literary education at the second grade of primary schools. The
article presents the results of the questionnaire items, which focused on the authors that the
teachers of the given subject represent to the pupils at a defined level of institutional education.
We also compare the data obtained with the details obtained by analyzing the reading-books for
the second grade of primary schools, which have a clause of the Ministry of Education, Youth and
Sports of the Czech Republic.
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1. Introduction

The phenomenon of the Shoah! is becoming more and more current in the
contemporary world. Society is influenced by a significant level of migration, which brings with it
an update of issues in the areas of xenophobia, racism, intolerance or other forms of demarcation
towards a particular group of people2. Clementina Acedo (2010: 2) states: “In a time of increasing
globalization and migration, when many societes have reached unprecedented levels of cultural
diversity, resurgent nationalism and xenophobia can remind people of the events that led to the
Shoah”. Much attention has recently been paid to the recurring manifestations of open anti-
Semitism3 (for example France), which can be demonstrated by research conducted in seven

1 “Shoah is the Hebrew word for ‘catastrophe’. This term specifically means the killing of nearly 6 million
Jews in Europe by Nazi Germany and its collaborators during the Second World War. The English-speaking
countries more commonly use the word Holocaust, which is Greek for, sacrifice by fire” (Mémorial de la
Shoah, 2017).

2 For current manifestations of anti-Semitism, see, for example, Bialas, 2019.

3 See Messadié, 2000. Anti-Semitism is the common name for anti-Jewish sentiments (Le Projetaladin). See
http://www.projetaladin.org/holocaust/en/history-of-the-holocaust-shoah/the-roots-of-the-
holocaust.html.

© Authors. Terms and conditions of Creative Commons Attribution 4.0 International (CC BY 4.0) apply.

Correspondence: Milan Masat, Palacky University Olomouc Faculty of Education, Department of Czech
Language and Literature, 771 40 Olomouc, Zizkovo namésti 5, CZECH REPUBLIC. E-mail:

milan.masato1@upol.cz.



http://centerprode.com/conferences/4IeCSHSS.html
mailto:milan.masat01@upol.cz

M. Masat & J. Sladova — Implementation of the Shoah Theme in the Teaching of Literary...

European countries* and published under the management of the Fondation pour
l'innovation politique under the title Violence antisémite en Europe 2005-2015 (France,
Allemagne, Suéde, Norvége, Danemark, Russie et Royaume-Uni)s. The Czech Republic's top
political representation (not only) based on current issues in terms of racist intolerance and a
sense of racial superiority adopted a universal definition of anti-Semitism¢, based on the definition
of the International Alliance for Holocaust Remembrance’.

e Teachers of Czech Language and Literature will become aware of the potential of so-called
cross-cutting topics in the area of presentation of the issue of Shoah to pupils at the second
grade of primary (lower secondary) schools.

e The most represented authors in the field of literary education at the second grade of primary
(lower secondary) schools are Czech authors whose Shoah-literary texts falls mostly in the
first decades after the end of World War II (Ota Pavel, Arnost Lustig and Jan Otcenasek).

o A world-renowned author — Primo Levi — in the responses of a research sample of teachers
in the field of presenting selected authors to pupils — placed in the last places with
approximately five choices.

e The vast majority of the sample of respondents tested excerpts from literary reading-books
for the second grade of primary (lower secondary) schools, i.e. it does not list pupils with all
the snippets contained in the selected reading-book.

2. Shoah in the context of education

We believe that citizens of democratic societies should be acquainted with the various
manifestations of the Shoah phenomenon at the earliest possible age. We are of the opinion that
the early presentation of various aspects of the Shoah issue may result in children (pupils) being
able to define the manifestations of inhuman behavior in their surroundings, and thus it can be
assumed that to some extent it may be prevented from developing from the very beginning,
because “especially the educational systems (...) are the major agents in constitutional subjects”
(Resnik, 2003: 300).

In terms of “duty”, we believe that it is most appropriate to implement the Shoah
theme in as many educational fields as possible for primary (lower secondary) education.
Implementation of the Shoah theme in as many subjects as possible “can make a great
contribution if its lessons help to protect human rights, and if they counteract hostility and

4 France, Germany, Sweden, Norway, Denmark, Russia and the United Kingdom.

5 Due Enstada, 2017. The survey was attended by 16,500 respondents who defined themselves as Jews.
Of the total number of research participants, 85% perceive the rise in anti-Semitism as a major problem.
See http://www.fondapol.org/wp-content/uploads/2017/09/115-NOTE-A4-DUE-ENSTAD 2017-09-
19_web.pdf.

6 See http://www.psp.cz/sqw/cms.sqw?z=12305.

7 See https://www.holocaustremembrance.com/. “Antisemitism is a certain perception of Jews, which may
be expressed as hatred toward Jews. Rhetorical and physical manifestations of antisemitism are directed
toward Jewish or non-Jewish individuals and/or their property, toward Jewish community institutions and
religious facilities.” See https://www.holocaustremembrance.com/working-definition-antisemitism.

8 One of the partial results of the presented research was the question when, according to the tested sample
of respondents, the pupils should get acquainted with the Shoah issue first. Most of the answers were
received in the 6th grade (i.e. first year of the second grade of primary — lower secondary — school) and in
the 1th grade of primary school. On the contrary, no respondent chose the option in kindergarten.
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discrimination along such too-common demarcation as class, disability, ethnicity, faith, gender,
and sexual orientation (Acedo, 2010: 1)9.

Of course, the anchorage of the Shoah theme within the history curriculum should be
anchored. In addition to the above-mentioned educational field, the educational field of
Citizenship Educatione, which differs from history in terms of emphasizing generally-human,
human, intercultural, psychological or sociological issues in the field of human being (within
region, state, continent or global world). We believe that the implementation of the Shoah issue in
this subject may provide a different perspective on the phenomena of a single line of war events,
and may highlight human-oriented factors that have influenced the global development of the first
half of the twentieth century. We believe that a suitable educational field for the implementation
of issues that connects the term Shoah is also appropriate educational field Czech Language and
Literature, specifically the literary component of the subject.

At this point it is necessary to mention the existence of so-called cross-cutting
themes in the Framework Educational Program for Basic Education (FEP BE). The main
purpose of anchoring cross-sectional topics to the pages of the normative educational list is to
emphasize the overlap of certain themes (interdisciplinarity) and the related presentation of
different views on a particular problem through an overarching cross-sectional topic.

Figure 1 presents teachers' views on the implement of the Shoah theme in
cross-cutting themes2. As the graphical representation implies, teachers are aware of the
educational potential offered by the so-called cross-cutting themes. The stated values are in
absolute numbers, the respondents had more choices. Not surprisingly, the most mentioned
choice has become Educating a Democratic Citizen, which has the advocacy of democratic
principles and the negation of totalitarian regimes (e.g. Nazi, Communist) in its title. This so-called
cross-cutting theme should serve as a baseline in social-oriented subjects dealing with the
presentation of democratic mechanisms to pupils. On the other side of the range of choices was
Environmental Education (10 responses). The relatively low level of election of this so-called
cross-cutting theme has a surprising effect, in particular by the fact that the Nazi regime (i.e. the
primary and most prominent originator of events that can be summed up as the Shoah) interfered
with all aspects of social life, nature, environmental components of life's.

9 Compare: Shoah can be understood as a warning of “who is different — whether black or white, Jew or
Arab, Christian or Moslem — everyone whose orientation differs politically, philosophically, sexually”
(Abrams, 1997).

10 See Jetrabek et al., 2017, pp. 57-61.
1 See Jefabek et al., 2017, pp. 18-29.

12 The results presented in Figure 1 are part of the research whose methodology is presented in chapter 3.
Further research results: see for example Masat, 2019a; Masat 2019b; Masat, 2019c.

13 For example, the efforts of Nazi workers to artificially resurrect some extinct animal species, in accordance
with Nazi ideas about the evidence of the greatness of the German Empire (Third Reich).
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In what so-called cross-sectional themes is it appropriate to
include the Shoah theme?
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Figure 1. In what so-called cross-sectional themes is it appropriate to include the Shoah theme?

In the FEP BE, the term Holocaust is anchored in the educational field History in the
curriculum “Modern Times”4. The term Shoah is not anchored in the pages of this normative
educational document?s.

Literary education has a well-founded position in the presentation of the issue of the
Shoah to pupils, especially with its focus on education. The main subject of literary education —
literary texts — then primarily function as intermediaries for the desired educational
effect on recipients (pupils). According to Jordan (2004: 199-200), literature is “one of the
best pedagogical tools for educating youngsters about the facts of the Holocaust, for conveying the
importance of remembering what happened without explicitly divulging emotionally disturbing
information”; Tinberg (2005: 73-74) in a connotation with Jordan says that “reading literature
would provide a powerful way of reading history”.

We take the view that teachers of the educational field of History are systematically
trained in their undergraduate studies pedagogically and professionally for their educational and
educational impact on pupils in all areas of history. This fact leads us to a bold statement about
the erudite presentation of events related to World War II to primary (lower secondary) school
pupils by teachers of History.

In our opinion, there is another situation among teachers of Czech language and
literature. As we have outlined above, literary education has considerable positive prerequisites
for the integration of the Shoah. The key factor, however, are literary teachers who should be able
(and willing) to realize the subject matter in their teaching and also be equipped with some
knowledge in the area of demonstration work, with a very complicated and to some extent

14 See Jefabek et al., 2017, p. 56.

15 For those interested in comparing the anchoring of the terms Shoah and Holocaust in certain curricular
documents of the Czech Republic and Israel, please refer to the article Representations of Shoah and
Holocaust Terms in Selected Curriculum Documents: A Teacher’s Perspective (Masat & Sladova, 2019). For
anchoring the term Shoah in curricular documents of selected countries, see, for example, Pinar, 2003;
Dror, 2015.

16 Compare Hnik, 2012, p. 143; Beach, Appleman, Fecho & Simon, 2016.
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incomprehensible topic Shoah'”. David H. Lindquist (2010: 78) postulates the idea that teachers
who want pupils to become familiar with the term Holocaust (Shoah), “must be aware of several
unique and potentially troublesome issues that can arise as the Holocaust is presented to students,
thus complicating both the teaching of the event and the students ‘outstanding of it’”8. It was the
differences between the significant potential of literary education expressed at the level of texts
and the (un)willingness of teachers to implement a defined phenomenon in literature lessons that
led us to undertake a research that examines the views of Czech Language and Literature teachers
at the second grade of primary (lower secondary) schools on the implementation of the Shoah into
literary education.

We believe that only a comprehensive and detailed description of the current situation
in the field of defined issues will provide the possibility of some positive change in the inclusion of
the phenomenon (or Shoah texts) into the reality of school education. On the basis of a detailed
description, it will be possible to propose some measures to improve the expected, not too
flattering state, for example by providing material assistance to teachers in a set of excerpts from
Shoah-related works of current literary intentional production in the field of institutions dealing
with the legacy of the Shoah (Holocaust), preparation of methodological aids for teachers and
others.

Surveys focusing on the opinions of Czech Language and Literature teachers on the
implementation of the Shoah theme in the teaching of literary education at the second grade of
primary (lower secondary) schools have not yet been developed. Within the Czech professional
public, this phenomenon is largely delayed, for example at the expense of variously focused
research on pupil reading? or in the development of critical thinkingz2°. In the research outside the
Czech Republic, the topic of the Shoah is more thematized, but most of the research in the field
focuses on approaches to mediating the issue to pupils or students2.

3. Methodology of research

The quantitative research, whose partial results are presented here, was preceded by a
qualitative part with eight?> Czech Language and Literature teachers23 in the form of semi-
structured interviews. The main objective of the first (qualitative) phase of the research was to
cover the semantic field of the mixed research by means of an interview. The results of the
interviews were used to compile questionnaires for the second (quantitative) phase of the research.
By the chosen procedure, we wanted to limit the choice of the “other” option within the
questionnaires by the respondents and thus to some extent simplify the statistical processing of
data obtained within the quantitative phase.

17 Compare: The Shoah’s complexity necessitates that teachers establish a well-defined framework as they
introduce the topic to their students (Lindquist, 2013: 32).

18 See Stépanik & Slavik, 2017, pp. 58-80.

19 An overview of the latest research, including their methodology and main findings, is given by Jindracéek
(2018), as well as the most recent by Friedlander et al., 2018; Vicherkova, 2018; Fasnerova, 2017.

20 See, for example Bednatrova, 2018; Spackova, 2016.

21 For example Cohen, 2016; Drahi, 2015; Hirsch & Kacandes, 2004, Grech, 2000; Imber, 2013; Martin,
2007; Schir & Sperisen 2010; Shaer, 2017; Tinberg, 2005.

22 In determining the sample size for the first phase of the survey, we used a generally known and accepted
statistical formula for the minimum number of respondents in a qualitative survey, Nmin = 0.1*vVnumber
(Chraska, 2007: 26).

23 Teachers working in the Vysoc¢ina Region were approached randomly via e-mail. All addressed teachers
agreed to participate in the research.
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The second phase of the research was therefore carried out through a research tool —
a non-standardized questionnaire, which was compiled on the basis of the answers of eight
respondents participating in the qualitative phase of the research. The questionnaires also
included an item that allows respondents to leave contact if they want to elaborate certain
questionnaire responses in the context of a questionnaire (post-questionnaire; third phase of the
research). Participation in the questionnaire survey was anonymous, respondents agreed to
publish the results. The questionnaire was distributed through an electronic template that allows
entries to be made in the required form (in terms of the number of possible answers and so on).

The link to the electronic questionnaire was sent via e-mail to the headmasters of all
complete24 primary schools in the Vysoé¢ina Region25 with a request that it be forwarded to teachers
of Czech language and literature at that school. In this way, we ensured that the theoretically the
questionnaire reached all teachers of the given educational field in the selected region. We chose
the Vyso€ina Region, mainly because there is no university educating future teaching staff in the
selected region. Based on this fact, we assumed greater willingness of teachers (directors) to
participate in the research (time reasons and the like). This was largely confirmed.

3.1Respondents of the quantitative phase of the research

Prior to the start of quantitative research, the quota numbers of teachers required for
this phase of research were established. The quotas were compiled according to the document
Educational Staff in Regional Education based on data from the Payroll
Information System?2° (ISP, 2017) available on the website of the Ministry of Education, Youth
and Sports of the Czech Republic?’. Data obtained from ISP were supplemented with information
from e-mail correspondence with Ing. Jifi Teply from the Regional Administration of the
Czech Statistical Office in Jihlava. We confronted the information with the Statistical
Yearbook of the Vysoc¢ina Region 2017°8.

The total number of respondents needed was set at 114. The amount was obtained by
estimating the sample size for nominal or ordinal data at the required relative accuracy of 4 %, at
a confidence factor of 95 % and at a relative frequency of 0. 05 (Chraska, 2007: 25). ). At this point
it is necessary to emphasize that the stated number of respondents was derived from the total
number of teachers of all qualifications working in the second grade of basic
institutional education in the Vysocina Region2. Especially for this reason the quota
number was not fulfilled, we reached 80 fully completed questionnaires. Assuming that there
are currently 134 complete primary (i.e. primary and lower secondary) schools in the Vysocina
Region, each employing on average 2 teachers of Czech Language and Literature (there are
relatively large schools in the region, but also schools where only 1 teacher of a given educational
institution operates) and the fact that the quantitative phase was preceded by a qualitative
research phase, we believe that the achieved number of respondents is quite indicative.

24 This means that there is a grade 15t to gth in the school (first grade and second grade of primary school).

25 A complete list of complete and incomplete primary schools in the region is available on the website of
the Vysoc¢ina Region School Portal. There are 134 complete primary schools in the selected region.

26 JSP. See https://www.kr-vysocina.cz/skolsky-portal.asp.

27 See http://www.msmt.cz/vzdelavani/skolstvi-v-cr/statistika-skolstvi/genderova-problematika-
zamestnancu-veskolstvi.

28 See https://www.czso.cz/csu/xj/domov.

29 At the end of 2017, a total of 1,589, 9 teachers (ISP, in thousands, full-time equivalents) worked in the
Vysocina Region at the second grade of primary schools.
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The questionnaire was viewed by a total of 132 persons and the research tool was
completed by a total of 80 persons. The return on questionnaires (in the sense of completing) is
therefore 60.6%.

4. Results and discussion

The paper will present primarily the results of a questionnaire, which found out which
authors are part of the lessons of the tested sample of teachers in the classes of literary education,
in which teachers deal with the topic of the Shoah. The questionnaire item was compiled in the
form of an offer of nineteen authors who appear in connection with the presentation of the literary
rendition of the Shoah issue within the book for the second grade of primary (i.e. lower secondary)
schools, which currently (2017) have a clause of the Ministry of Education, Youth and Sports of
the Czech Republic. Authors (Pavel Kohout, Hana Bélohradska, Jiri Weil3°) mentioned by teachers
in the first (qualitative) phase of the research. Of course, there is the possibility of “no one of the
mentioned authors” and “other”, where the respondents could write authors that they acquainted
with the pupils and who were not offered in the questionnaire item. Figure 2 shows the responses
of the tested sample of respondents. Under the “other” option, teachers wrote “E. M. Remarque”
and “Fryd, Remarque”s'. The values shown in Figure 2 are in absolute numbers. Respondents had
the opportunity to select multiple options, with all respondent choices included in the list.

other =
Jifi Weil
Pavel Kohout

Arnost Lustig

Art Spiegelman

Josef Capek

Petr Ginz e

Anna Frank

Ludvik Askenazy

Robert Merle

Ota Pavel

0 10 20 30 40 50 60 70 80 90 100

share (%) manswers

Figure 2: Representation of authors in literary lessons in which Shoah texts are presented

30 These Czech authors belong to time-tested authors whose work is in some way connected with the theme
of World War II (the issues of the Shoah or the Holocaust). See Table 1 for the specific application of their
works in literary reading-books for the second grade of primary schools.

3t The choice of E. M. Remarque is quite surprising because his work is not primarily related to the Shoah.
We believe that respondents were guided by this choice mainly by using excerpts from literary works of this
writer in reading-books for the second grade of primary schools, in connection with the phenomenon of
World War II. Norbert Fryd belongs to writers surviving the concentration camp. He then wrote his
experiences from concentration camps in the factual publication Boxes of the Living (Krabice Zivych).

39



M. Masat & J. Sladova — Implementation of the Shoah Theme in the Teaching of Literary...

As is clear from the graphic representation, Ota Pavel (87.5%) is the most represented
author in the performance of certain Shoah-texts in literary lessons. Arnost Lustig came second
(78.8%) and Jan Otcenasek ranked third (66.3%). It is not surprising that Czech authors took first
place in the first three places, whose pivotal shoemaking originated in the first decades after the
end of World War II. All three authors placed primarily on adult literature (at the interface of
intentional and non-intentional literature it is possible to include selected literary works by Ota
Pavel — for example the story series How I met the fish — Jak jsem potkal ryby).

At this point it is worth mentioning a certain problem of literary education at the
second grade of primary schools, which is primarily based on reading literary excerpts mentioned
in the reading-books. These teaching aids are in most cases obsolete and are not based on
intentional literature (literature for children and youth). In our opinion, this is one of the possible
reasons why Czech children do not like reading, respectively why literary education in primary
(lower secondary) schools does not motivate them to read — the texts they come with in their
classes are mostly intended for adult readers, and as such have relatively little potential to address
the current child (adolescent) recipient. Another problem is the choice of concrete samples from
individual works — the samples should be of some interest, they should describe the essence of the
work as a whole (to determine the basic features of the work) and should be of adequate length.
Many contemporary literary reading-books do not fulfill the assumption either.

If we look at the results of the research investigation through the prism of the analyzed
reading-books, there is considerable correspondence between the presented authors and the
degree of representation of samples from the works of the given authors in the teaching aids.

Ota Pavel, as the most represented writer in the Shoah literary classes, is represented
in three different reading-books, Jan Otéenasek, who placed third in the field of teacher
opinions, is in two different reading-books32. The point for discussion is the representation of
extracts from works by Arnost Lustig. Within the reading-books, an excerpt from his work is
found in only one reading-book. A considerable degree of presentation of this author's works
by the respondents of the research may be due to the possible use of their own materials, the
presentation of various books on the initiative of educators or the non-use of reading-book.

Some disturbances between the representation of authors within the reading-books
and the degree of presentation of the writers can be found, for example, by Ilona Borska. Excerpts
from the books of the author are contained in two teaching aids (in the context of reading analysis,
this representation is considerable), within the quantitative phase of the research received only
5% of responses. In our opinion, this situation can be explained by the fact that teachers select
samples that they will introduce to pupils (78.8% of respondents mentioned this possibility), while
Ilona Borska’s work does not feature in the selection.

Figure 3 presents the choice of respondents in the field of working with excerpts from
literary reading-books (in the area of quantity). Teachers choose this procedure mainly due to
the large number of samples contained in the reading-books, the lack of time (literary lessons are
on average 1 lesson33 per week) and the orientation of the entrance examinations at secondary
schools to the grammatical component of Czech Language and Literature.

32 Compare Figure 2 and Table 1.
33 L.e. 45 minutes.
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B Responses

2 1

I use all the samples
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Figure 3. Working with samples from reading-books

Taken from Masat (2017: 74)

APPLICATION OF THE SHOAH IN LITERARY READING-BOOKS FOR THE 2N0 GRADE OF PRIMARY SCHOOLS
AUTHOR OF
THE SCHOOL
PUBLISHING HOUSE READING-BOOK NAME AUTHOR(S) LITERARY WORK LITERARY GRADE
WORK
Citanka 7: Literarni vychova .
=Y pro 7. ro¢énik zékladni $koly a Koxfcert (UN)33, Muo Je
£ PETIIPE prvni ryba (UN), Mizou Pavel 7.
= pro odpovidajici roénik t&1 zabit (UN)
2L viceletych gymnazii clza
E’ = Citanka 9: Literarni vychova
— & pro 9. ro¢nik zékladni skoly a . P
_§ Eg odpovidajici roénik Soukal Chléb (UN) Orkény 9-
£ viceletych gymnazii ouka
23 Smrt je mym Femeslem
T T Literarni vychova pro 2. (UN) Merle
% stupen zakladni $koly a Zakazy (UN) Orten 6.—
E odpovidajici roéniky Vaji¢ko (UN) Askenazy -9
L2 viceletych gymnazii Kapii pro wehrmacht
(UN) Pavel
Romeo, Julie a tma (UN) Yy
o D 2 Denik Anny Frankové Otgendsek
3 » orovvska Dag}'mar (UN) Frank
2 Citanka 9 Refichova Piibéh starsiho bratra 9-
[ Vlasta -
(IN)s3 Borska
Obrazy (UN) Capek
Je-li toto ¢lovék (UN) Levi
Kchonyho cesta do svéta
(UN) Fuks
Ukéazka z deniku (UN) Ginz
< Zakazy, O ¢em vi
g X . Ly Lederl_)uchova tesknota (UN) Orten
Citanka 8: pro zékladni $koly Ladislava <
g aviceletd gymndzia Stehlikova Monika Brutus (UN) Askenazy 8.
= gy Stastny otec, Laska ve
$lojzce, Upadek (UN)
Maus (UN) Taussig
Sedmiramenny svicen Spiegelman
(UN)
Skvorecky
Citanka pro 9. roénik Zasvéceni (UN) Lustig
g S é 8 zékladni $koly nebo kvarty Vieweghova Thea Romeo, Julie a tma (UN) 9.
viceletého gymnézia Sophiina volba (UN) Otcenasek

34 UN — un-intentional literary work.
35 IN — intentional literary work.
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Ospaly ¢isnik lampy Styron
zhasi (UN)
Orten

Jak jsme s tatinkem
Citanka pro 6. roénik servirovali Ghoiim

zakladni &koly a piislugné Bradacova Lenka a (UN) Pavel 6
rotniky Vice]eéchp e kolektiv Piibéh starsiho bratra :
5 8y (IN) Borska
< ~ - 3
Citanka 7 LISkO\ll{co(;Zit%aﬂa a Pan doktor Strass (UN) ékvoreck}’/ 7.
Citanka pro 9. roénik P ‘
z4Kladni ¥koly a pHslugné Liskoveovd Marta Co je lepsi? (UN) Akenazy 0.

ro¢niky viceletych gymnazii Rezulikové Hana

5. Conclusion

The paper presented partial results of the research of mixed design, which deals with
the opinions of teachers of Czech Language and Literature at the second grade of primary (lower
secondary) schools in the Vysocina Region on the implementation of the Shoah theme in literary
education. The responses of a limited sample of respondents in the presentation of individual
authors, whose work is in some way related to the Shoah theme, showed some dependence
between the representation of their works in reading-books and the extent of familiarization with
extracts from their books.

Ota Pavel, Arnost Lustig and Jan Otcenések are the most presented authors in the
literary education classes of tested teachers. The authors point to a certain stagnation in the
presentation of literary narratives on the topic of the Shoah, at the expense of contemporary
intentional production for children and youth with a given phenomenon.

We also marginally touched on the issue of a number of examples in reading-books for
the second grade of primary (lower secondary) schools, and the related issues of how Czech
Language and Literature teachers work with literary reading-books. We also briefly mentioned the
potential of so-called cross-cutting themes in the framework of axiological3® impact on young
readers. Teachers who participated in the research are aware of this fact, which has been reflected
in the relatively high level of election of individual so-called cross-cutting topics (especially
humanitarian oriented).

Based on the results of the research in this field, we are led to the conclusion that a
certain helplessness of teachers in the selection of suitable Shoah-texts that would demonstrate
the defined phenomenon for pupils in a more accessible way is stated. We believe that there should
be an update of the previews of the given topics in the reading-books, in the direction of
contemporary intentional production, whose considerable number (especially in foreign book
production) reaches a very high artistic level.
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