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Abstract 
 

The article aims to describe and outline the potential possibility for the implementation of 
orthorexia neurosis as a consequence of the inappropriate dietary pattern of nutrition, which is 
expressed in people in food navigation, who are established earlier and obsess daily about 
Orthorexia. A case study is presented, which eloquently shows that Orthorexia can affect people, 
regardless of age. An attempt has been made to emphasize this by compulsively following atypical 
eating habits changing the personal pattern of introduction, where the main focus is on food. 

 
Keywords: eating disorders, Orthorexia, eating habits. 

 

 

Eating disorders are characterized by abnormal eating navigations, insufficient or 
excessive food intake, and compensatory behavior (American Psychiatric Association, 2000). 
Their contradiction is associated with danger to the emotional individual’s health and functional 
functioning (Stice & Shaw, 2004). 

Many studies in this area have shown that one in six girls between the ages of 15 and 
18 resort to a strictly reducing diet that deprives the body of vital macro and micronutrients 
(Smithers et al., 2000). 

From a clinical point of view, eating disorders are divided into three main types: 

(a) Anorexia nervosa: disorders occurring with excessive control and limited food 
intake; 

(b) Bulimia nervosa: overeating, followed by compensatory cleansing, abuse of 
laxatives, and heavy physical activity; 

(c) Unspecified eating disorders. Orthorexia Nervosa falls into this category. 

Eating disorders are classified as psychiatric illnesses, where the risk of mortality is 12 
times higher than all other psychiatric illnesses. The most characteristic and distinctive for them 
is that patients are highly obsessed with food, its nutritional value and mainly classify it as 
“allowed” and “forbidden.” Food obsession engages all the attention and thought process of people 
suffering from eating disorders, immersed only in the idea of hunger, which in any way try to 
suppress (anorexia) or under its influence lose control over the amount of food consumed (bulimia 
and hyperphagia). In both eating disorders, patients experience an obsessive fear of gaining 
weight. As in the former, restrictive nutrition, based on the strong will control imposed by the 
affected person in bulimia. This control is often missed and overwhelmed by “wolf hunger” attacks, 
followed by induced vomiting (Martín-Murcia et al., 2011). 

https://www.centerprode.com/ojpr.html
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Studies have found that eating disorders are among the most severe factors affecting 
the quality of life of sufferers and the most common cause of death from somatic complications or 
suicide compared to other psychiatric illnesses (Arcelus et al., 2011). 

In the last decade, the Bulgarian public has become more closely acquainted with the 
issue of eating disorders, including Orthorexia, where many authors in this field support the 
opinion that orthorexia neurosis is still an eating disorder. However, it lacks the same clinical 
character as in anorexia nervosa and bulimia nervosa (Markov, Markov, Vodenicharova & 
Baikova, 2016; Markov, Markov, Baikova & Petrova, 2011; Hadzhieva, 2019). 

The term “orthorexia neurosis” comes from the Greek “orthos” – correctly and “orexis” 
– appetite. Orthorexic symptoms are expressed in a pathological, irrational pursuit of healthy 
eating, use only of healthy food, and guilt and anxiety in a “mistake” in the diet. The term was 
introduced by Dr. Stephen Bratman (1997), who strongly emphasizes pathological attachment to 
dietary theories, obsession with unreasonable diets, and inability to eat spontaneously, where the 
mating instinct is suppressed and silenced in favor of “reasonable signals for a healthy diet.” The 
author, who has gone through Orthorexia, believes that people suffering from Orthorexia most 
often have obsessive personality traits. They devote much of their time thinking about healthy 
food, planning its purchase, preparation, and consumption. It is characteristic of them that they 
have a sense of superiority over their lifestyle and eating habits. The very process of dieting leads 
to euphoria, and mistakes cause a feeling of solid guilt and inferiority (Bratman, 1997). 

A study on orthorexic eating habits found that 11.76% of orthorexics suffered 
malnutrition, and 26.5% of the total number sought to reduce their body weight. The researcher 
emphasizes that although the craving for healthy food is not a mental disorder when this 
aspiration is accompanied by overvalued ideas, physical dysfunctions, and social isolation, it can 
now be defined as a pathological condition (Shanwal & Dasgupta, 2014). 

Here it is important to note that Orthorexia can progress to anorexia and bulimia. In 
some cases, recovering from anorexia and bulimia develop Orthorexia due to uncontrolled, 
compulsive eating habits (Bratman & Knight, 2000). 

With the case described in this article, we want to visualize the development and 
course of Orthorexia to prove the real and serious threat as an eating disorder that carries the 
potential of the eating disorders already diagnosed in DSM-V. 

A. H. (the name only initials) is 53 years old, lives in a big city, and has two children. 
She shares in her family; great importance has always been given to food-high-calorie, varied in 
the past and present. Due to her high professional commitment, A. H. failed to pay enough 
attention to her children, which is why the food there often served as praise, reward, consolation, 
celebration, as a means of isolation, peace, compensation. For this reason, the lack of attention to 
her children, she uses food as an emotional and physical substitute to excuse the absence, lack of 
awareness, and commitment to family life. 

A. H. began to follow a diet about five years ago due to conscious guilt towards the 
unhealthy eating habits of her children. He began to read various materials related to healthy 
eating, becoming a follower for a short time of various nutritionists, following their dietary 
prescriptions. He constantly talks to the people around him about the new things he reads every 
day on social networks, accepting them without criticism. He often changes his views on the health 
benefits of a particular food. Obsessive thoughts about food occupy her almost constantly. Her 
new eating habits lead to permanent mental engagement and activity in exercising her healthy 
diet. 

She often allows herself to teach others how to eat on her initiative to emphasize that 
she already has a more conscious diet than before. She feels a certain superiority over others who 
still “do not know how to eat properly,” according to her. 



Open Journal for Psychological Research, 2022, 6(1), 1-6. 

______________________________________________________________________________________________ 

3 

During the consultation process, the high degree of guilt he felt towards his overweight 
children became apparent. For a long time, she was accused of being in this physical condition 
precisely because she was not well enough acquainted with food and the process of eating and 
because A. H. did not have enough parental presence, which she compensated with food. Feelings 
of guilt began to diminish when she realized that she was already eating a different diet, where she 
did not buy harmful high-calorie food as a prerequisite for her family members to consume it. 

It is impressive that any information you read about nutrition and diet is considered 
an absolute truth that is not questioned or criticized. There is inconsistency and a sudden change 
in dietary preferences. 

Her compulsive craving for healthy foods is related to the desire for possible weight 
loss and the fear of disease. Health as a value is her motivating factor for following a healthy eating 
pattern and her attempt to “exonerate” herself for the bad eating habits she had before. 

Of particular interest to us was the question of the sharp change in food preferences of 
A. H. – from high-calorie food intake to a highly restrictive diet and how exactly this quick change 
affects her health. Reports frequent sudden mood swings, heightened sensitivity, irritability, 
irritability. 

 

1. Methodology of work 

She set the beginning of the therapeutic work by keeping a nutritional protocol; A. H. 
had to reflect each meal type, quantity, degree of hunger, and satisfaction with the diet. From 
reading these daily protocols, we found that her diet was inadequate (alimentary), despite her 
claim that she was feeling well. 

Then we drew her attention to the need for a complete and varied diet, including all 
micro and macronutrients. Physical and mental disorders that occur with prolonged restrictive 
feeding were discussed. 

Eating disorders in A. H. are a consequence of the lack of adequate knowledge about 
nutrition and the exposed feeling of guilt for the developed unhealthy habits in his family and the 
desire to imitate, established by the new dietary trends in society. The case of A. H. turned out to 
be the unlocking and supporting factor for her eating disorder. 

As a consequence of dietary nutrition, these physiological conditions have often led 
AN to attacks of “wolf hunger” as a counter-regulatory response of the body. Therefore, it was 
necessary to apply the method of behavioral therapy to replace the established negative eating 
habits with more appropriate ones. Cognitive-behavioral therapy is a method that causes cognitive 
change-modification in the thinking and belief system of the individual to cause lasting emotional 
and behavioral change (Bek, 2018). In this way, AN’s dysfunctional thinking (influencing her 
mood and behavior) undertook a change, evaluating her thinking more realistically and 
adaptively, improving her emotional state and behavior. As a result, her somatic complaints 
diminished, as did her guilt. 

Her eating behavior changed when she gradually began to incorporate the foods she 
had excluded from her diet. In contrast, the pursuit of healthy eating was maintained, but not to 
such a compulsive degree. In the course of psychological counseling, I realized the need and 
importance of proper nutrition. About guilt, she accepted the fact that at that time, she did not 
have the necessary awareness of food and nutrition in general and appreciated the current reality 
that she was now much more informed and able to maintain genuinely healthy eating habits. This 
therapy helped A. H. transform his “automatic” negative thoughts by identifying, evaluating, and 
responding to his unrealistic and maladaptive thinking. 
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In the positive approach created by Peseshkian, the idea of connecting and 
illuminating recognized and underdeveloped human abilities is advocated, and in the 
psychological symptom, he relies on the personality’s ability to compensate for what he does not 
yet know about himself and does not know how to use. This method develops the psychodynamics 
of conflicts and clarifies the psychological content of the problem. 

Positive psychodynamic psychotherapy considers four main areas in which a person 
invests his life energy (body; activity; contact; future, fantasy). With harmonious and satisfying 
functioning, one feels “happy” in one’s balance model. In the case of solid conflict dynamics, 
transformations in the balance model are usually provoked. Positive interpretation and 
clarification of the psychological content expand the individual’s perceptions of his current 
difficulties (in Dimitrova, 2015). 

Through situational encouragement, as part of the method of positive psychotherapy, 
AN was able to make sense of and process guilt as a prerequisite for changing her eating behavior 
in the present. The positive interpretation assured her that she already had the necessary 
knowledge to lead a better lifestyle. 

 

2. Discussion 

The way of eating is determined by various factors that determine the direction of 
behavior. The eating behavior of dieticians defines their diet as atypical because it is oriented 
towards restrictive nutrition, which involves reducing the quantity and quality of food. If 
continued for a long time, this disturbed diet creates conditions for the development of an eating 
disorder (anorexia, bulimia, Orthorexia). 

In presenting the present case, we have attempted to explain some of the predisposing, 
triggering, and supporting factors in the development of Orthorexia. For the orthorexic behavior 
of A. H., insufficient knowledge about nutrition and overexposed guilt turns out to be the key 
factors. With the help of the psychotherapeutic methods and techniques described above, he 
restored his regular diet and processed his guilt. She shifted her focus from food and responsibility 
to more rational thoughts, replacing “automatic” negative thoughts, eliminating their destructive 
effect on her personality. Eating disorders create several consequences that upset the psycho-
physiological balance in the body. Psychotherapeutic work should be aimed primarily at restoring 
eating behavior while looking for the cause (symptom) and applying methods to overcome it to 
provide practical corrective support and return to everyday life.  

A. H. restored her regular diet by assessing her transition through different eating 
styles as a necessary life experience to establish a more fulfilling lifestyle. He ventilates his negative 
emotions through the awareness of guilt as a resource for dealing with it. 
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Abstract 
 

College student engagement is a sense of student engagement in carrying out their learning in 
terms of academics (expecting good learning outcomes), emotional (curiosity and a feeling of fun 
participating in class), cognitive (having good self-regulation skills, wanting challenges in 
learning), and behavior (full attendance and active involvement in class). As a result of the Covid-
19 pandemic, learning systems around the world have been affected until they suddenly change 
from face-to-face to online learning. This change in the learning system makes students need to 
adapt again. In this process, college student engagement becomes a challenge that must be faced. 
The purpose of this research is to provide an overview of college student engagement during the 
2 years of online learning. The total participants in this study were 291 students who had filled 
out a survey containing open-ended questions. The data in this study were analyzed using 
MAXQDA 2020 to code and categorize responses. The result is that there is a change in academic 
engagement to be effective in collecting assignments and being flexible, the grades are also good 
but not accompanied by understanding the material. In behavioral engagement, attendance is 
more awake but there is no involvement or activity. In cognitive engagement, there is a new 
strategy in learning, namely recording and adaptation because it is the responsibility of the 
learner. Lastly, in emotional engagement, students feel bored, lazier and more stressed during 
online learning because they cannot meet directly with lecturers and friends. 
 
Keywords: college students, online learning, student engagement, Covid-19. 

 

 

1. Introduction 

Covid-19 has become a major topic that has stolen all the attention of people around 
the world for the past two years. Covid-19 was identified as a new variant of a pre-existing virus, 
namely severe acute respiratory syndrome (SARS) (Nicola et al., 2020). Humans who previously 
had the freedom to gather with family and friends without restrictions or go anywhere without any 
restrictions and rules. Now, humans are forced to quickly adapt to this new situation without 
warning or preparation. The emergence of Covid-19 has had a huge impact on various fields of 
human life. 

In this study, the researcher wants to focus on one of the fields that has a very large 
and important role in human life, named education. According to the United Nations Educational, 
Scientific and Cultural Organization (UNESCO), around 80% of students worldwide have been 
affected by COVID-19. Even though two years have passed, students in the world, especially 
Indonesia, are still affected by partial or complete school closures. The main impact of Covid-19 is 

https://www.centerprode.com/ojpr.html
https://doi.org/10.32591/coas.ojpr.0601.02007s
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that the learning system that initially met face-to-face on campus in class became only through 
screens at home. As well known, home cannot be a supportive place for most of the time students 
should use to study well. Disturbances that arise at home will be more and more difficult to control 
than on campus. 

• College student engagement is the determinant of study success 

• Online learning makes changes to college student engagement 

• The score is getting better but the understanding of the material is getting worse 

• Self-discipline is an important factor in maintaining engagement 

• Interaction with friends and interaction with lecturers directly are the two things that 
students want the most 

The result of the adaptations that students need to undergo, Zhang et al. (2021) stated 
that student engagement is a challenge that must be faced due to the transition to online learning. 
This is also supported by Lee et al. (2019: 985) that “students tend to be less engaged in e-learning 
than face-to-face learning because there is less interaction between students and teachers”. 
Appleton et al. (2008) stated that student engagement is considered to be something that requires 
more attention when in higher education. The higher the level of education, the greater the role of 
student engagement in learning success (Fredericks & McCloskey, 2012). 

According to Appleton et al. (2006), there are four dimensions of college student 
engagement, namely behavioral engagement, emotional engagement, cognitive engagement, and 
academic engagement: 

 

1.1 Academic engagement  

Academic engagement was previously an integral part of behavioral engagement. 
However, academics were then separated into those that were more focused on learning activities 
and behavioral to general behavior in academic and non-academic activities. According to 
Appleton et al. (2006), academic engagement consists of activities that lead to academic results. 
The activities in question are the accuracy of task collection, homework assignments, and the 
accumulation of Semester Credit Units. All behaviors related to academics and their level of 
completion are included in academic engagement (Waldrop et al., 2018). In this dimension, all 
behaviors or activities described can still be observed directly. 

 

1.2 Behavioral engagement 

According to Groccia (2018), a student can engage in behavioral engagement if he has 
participation, effort, and a great intention to be active and involved in the learning process and 
activities on campus. In this dimension all behavior can still be observed directly. 

Behavioral engagement can be defined in three ways (Fredericks et al., 2004). First, 
this definition refers to student behavior that is obedient to both school rules and class rules such 
as attending class, doing assignments, and not creating procrastination problems (Waldrop et al., 
2018). The second definition refers to behaviors that are shown to show their presence in the 
classroom such as actively asking questions, trying to do assignments, answering questions, 
paying attention, and concentrating (Appleton et al., 2008). However, in subsequent research, 
behavioral engagement is separated into behavioral engagement itself and academic engagement 
(Fredericks & McCloskey, 2012). The second definition that becomes the place of separation, 
namely the effort to do the task and the accuracy of the collection finally falls into the category of 
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academic engagement. The third definition refers to active behavior to participate in activities or 
events on campus. These definitions are not restricted to academic or non-academic activities. If 
it is still related to activities on campus or even outside campus for community service, it will be 
included in behavioral engagement. 

 

1.3 Cognitive engagement 

The discussion in the cognitive engagement dimension leads to the future orientation 
of students. Students like the challenges given in every academic and non-academic activity from 
lectures. Students do more than set standards and continue to expect challenges (Trowler, 2010). 
In cognitive engagement, the discussion is about students’ coping methods when experiencing 
difficulties, goal-setting, values that underlie students' attitudes and behavior (Fredericks et al., 
2004; Appleton et al., 2006). The topic of discussion in this dimension cannot be observed directly 
because it comes from each individual. The discussion includes the purpose of life and the values 
adopted in life. 

 

1.4 Emotional engagement 

According to Fredericks et al. (2004), the discussion of emotional engagement is 
closely related to the mood of the day and the emotions of students during lectures. Emotions that 
include emotional engagement are interest, boredom, happiness, sadness, and worry. The topic of 
discussion in this dimension cannot be observed directly because it comes from each individual. 
Both academic and non-academic activities are followed by a high sense of interest, a sense of 
being considered a member of a community, and a sense of enjoyment and without coercion in 
participating in all these activities (Trowler, 2010). In this dimension, the discussion is about 
whether students like or not with lecturers, bored or interested students with learning, likes or 
dislikes university, and feels happy or sad about university. In this dimension there is also a 
discussion of students' social relationships with teachers and peers (Waldrop et al., 2018). 

 

2. Method 

2.1 Participants 

This study was a qualitative survey that involved 291 college students: 100 males 
(34.4%) and 191 females (65.6%). Researchers divided the age categories of participants into five 
age groups, namely 18-19 years, 20-21 years, 22-23 years, 24-25 years. Out of the five age groups, 
the highest frequency of participants was the age group of 20-21 years as many as 154 people 
(52.9%). With 52.9%, this means that half of the participants in this study came from the age group 
of 20-21 years. Furthermore, the age group that has the lowest frequency is 24- 25 years as many 
as 5 people (1.7%) only. Based on the demographic data displayed from the duration of online 
learning, the researchers first divided them into three categories, namely participants who had 
undergone online learning for more than 2 years, ranging from 1-2 years, and participants who 
had just undergone online learning or accumulated online learning under one year. From the data 
obtained, the most participants experienced online learning 1-2 years with 232 people (79.7%). 

 

2.2 Instrument 

In this study, the researcher used a qualitative type of research. Qualitative research is 
research that focuses on in-depth and thorough understanding usually from natural/reality 
backgrounds in society and is characterized by the absence of the use of numbers (Howitt, 2016). 
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After the data was collected, the researcher used an Interpretative Phenomenological Analysis 
(IPA) approach to process and analyze the data. Science is an approach that describes a person’s 
life from the point of view of his social world (Frost, 2011). 

Data was collected using a survey containing open-ended questions by distributing 
forms online. Data dissemination was carried out from January 2022 to February 2022. The 
questions were “What is the difference between online learning and offline learning? What are the 
difficulties during online learning and offline learning? A real example of the difference? The 
reasons underlying the behavior?” 

The analysis was carried out by assigning a theme to the participant's response with 
codes for the topics discussed by the participants. Then, the codes were categorized based on the 
theoretical dimensions of college student engagement using MAXQDA 2020 with the help of data 
visualization from the word cloud. 

 

3. Findings and discussion 

In the results of data analysis obtained from a survey using MAXQDA 2020, the 
themes that emerged from participant responses to open questions in the survey were divided into 
four dimensions of college student engagement, namely behavioral engagement, academic 
engagement, emotional engagement, and cognitive engagement. 

 

3.1  Academic engagement 

In the thematic analysis of academic engagement, it was found that indicators that 
often appeared in response to open questions were asked, namely understanding of the material 
(64.1%), focus on attending classes (49.8%), explanation of material (26.3%), doing assignments 
(21.6%), practicum courses (15.1%), behavior during exams (10.8%), collection of assignments 
(7.3%), and course values during online learning (6 ,6%). A more complete visualization can be 
seen in Figure 1. 

 

Figure 1. Academic engagement thematic description of college student engagement 

 In the academic engagement dimension, things and activities that fall into this 
dimension, such as completing all assigned assignments, timely submission of assignments, and 
time invested in completing education, get good grades so that you pass each course (Appleton et 
al. 2006). Based on the analysis, it is known that most of the participants experience difficulties 
during online lectures, especially in understanding the material as stated that “The reason is 
because they find it difficult to understand the material during online lectures” (Participant 99). 
The student also added that some courses that were already difficult in nature became increasingly 
difficult to understand during this online learning. 
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Still related to understanding the material, one of the factors that determine whether 
or not a material can be understood is the level of concentration or focus of the students 
themselves. This theme is the second most discussed theme by students. They themselves realized 
that the challenge of staying focused during online learning was very difficult, namely that it was 
“a bit more difficult to concentrate” (Participant 263). Students also mention this as a drawback 
of online learning. 

“There are some clear shortcomings in online learning, the main one being the lack 
of focus between learning-learning units. From this lack of focus, such as not being 
able to get a clear explanation due to an inadequate internet connection, will be able 
to create a significant learning loss.” (Participant 110) 

In addition to the place, a good explanation of the material will result in a good 
understanding of the material as well. According to students, explanations of material by lecturers 
during online learning still require different methods of explanation. Some lecturers only read 
from PPT, as conveyed by students, namely “Lecturers only read PPT” (Participant 70). There are 
also those who apply the learning method with students independently first understanding the 
material by making PPT, then presenting it in front of the class, as stated that “compared to 
lecturers who explain the material, some lecturers prefer students to present and explain the 
material themselves” (Participant 22). The learning method applied is called asynchronous 
teaching, which is a way of teaching when the lecturer records the lesson first and disseminates it 
to students in the form of a video. This is very compatible with the online learning system and 
allows student participation in different places and times. Teaching this way offers flexibility, but 
the problem as well as the challenge is the lack of social interaction, communication, feedback 
from lecturers, and requires commitment, motivation from students, and the need for lecturer 
guidance in learning (Ahshan, 2021). The right online learning system to keep students engaged 
is still in the trial-and-error phase. As stated by Muthuprasad et al. (2020) in his research that the 
teacher’s first instinct when suddenly changing to online learning was to imitate a face-to-face 
learning system but by using technology for online learning. 

Most of the participants in this study did not turn on the camera and did not take the 
initiative to start turning on the camera. In addition to causing less interaction, it is also known 
that turning on the camera during online learning makes students more productive and engaged 
with lectures. Another learning system that is an option to increase student engagement is with 
small groups (Sayad, 2021). The division of students into small groups and divided into breakout 
rooms makes the scope of interaction smaller. Some students stated that they were embarrassed 
to communicate in online meeting rooms because they were listened to by all class members. So, 
dividing into smaller groups can be an option. 

 

3.2  Behavioral engagement 

 

Figure 2. Behavioral engagement thematic description of college student engagement 
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In the thematic analysis of behavioral engagement, it was found that indicators that 
often appeared in response to open questions were asked, namely internet/signal network 
(67.7%), time (50.4%), learning location (48.6%), involvement in class (41.8%), physical health 
(34%), class attendance (31.6%), preparation for class (25.2%), non-academic activities (16%), 
other activities (15.2 %), and the feasibility of the devices used during online learning (13.1%). 
During this online learning, almost all students who filled out the survey answered that they had 
difficulties with this internet signal/network, as stated by participants, “internet network and 
connection and rotating power cuts” (Participant 117). There are also areas where the house is 
already basically a bad signal so it will be very difficult in this online learning, as stated by the 
participant “in some areas there is still a lack of internet access which is a necessary requirement 
in supporting online lectures” (Participant 177). This is the same as stated in his research by 
Akyildiz (2020). 

During this online learning period, students feel that one of the advantages is that 
flexible time is not as rigid as offline, as stated that “you can do it flexibly at anytime and anywhere” 
(Participant 241). As told by students, “not all students can express their opinions directly during 
online learning because of the many factors that cause this to happen, namely the decrease in 
student enthusiasm due to boredom, too many assignments that are always given by lecturers and 
others” (Participant 137) and “Online often overslept, onsite couldn’t sleep in class. Online often 
eat while in class, onsite cannot eat in class” (Participant 247). The excerpt from the participant’s 
story is as follows: “If there is a class schedule in the morning, I usually wake up and get ready to 
go to campus, and leave early in the morning. Now when I go online, I usually wake up later in the 
day and when I start class, I follow it lying down” (Participant 163). However, more and more 
students consider online learning to be flexible and relaxed, which requires less time, and actually 
makes it too easy for students, so that finally students who have never been late for class in face-
to-face lectures become late for this online learning. Waking up late was the reason that the 
students cited as the reason, as described, “skipped morning class because I was sleepy” 
(Participant 226). 

 

3.3 Cognitive engagement 

 

Figure 3. Cognitive engagement thematic description of college student engagement 

In the thematic analysis of cognitive engagement, it was found that indicators that 
often appeared in response to open questions were asked, namely the learning system (57.8%), 
learning methods (54.7%), motivation (28.8%), and platforms. online (17%). The changing 
learning system makes students also adapt their way of learning in attending classes. With online 
learning, it is easier to access sources of discussion and lecture material on the internet and this 
can be done simultaneously with lectures and while seeking additional explanations. In addition, 
students stated that with online learning, they could find new learning methods. This is stated in 
the following excerpt from the story by Participant 83: 
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“For me personally, this online activity makes it easier for me in lectures because I 
can study more independently, besides that I can also use a laptop for a long time so 
that in that time I get used to using it. I also became accustomed to accessing 
platforms to read journals, besides that I became able to use several applications 
used for digital content creation.” 

As a positive impact, adaptation of the way students learns and this online situation is 
used for things that benefit students as well as in understanding the material, namely recording 
or learning records. Recording can be a video from the lecturer who directly gives it, it can also be 
a voice recording which is mostly recorded by students. With this recording, students become 
more relaxed, not afraid to miss the material. In fact, there are students who leave their lectures, 
only enter the meeting room because they think they can study at another time, not necessarily at 
that time because there is a learning recording. This learning recording also helps students very 
well in doing assignments and understanding the material better because it can be repeated. This 
can be seen in the snippet of the story as follows: “can repeat the learning video, because usually 
lecturers provide learning video recordings” (Participant 247), “can watch video records because 
the network is less stable so that during class they cannot listen to the lecturer’s explanation 
properly, because of the intermittent sound” (Participants 176, 11-12), “a very prominent 
advantage is that we students can repeat the material that has been discussed by the lecturer in 
the previous class because the class has been recorded” (Participant 268). In accordance with the 
conditions described in this study, lecturers may record so that they can repeat it all the time. By 
being able to play the video several times and replay it, it can reduce cognitive load (Donham, 
2022). 

3.4 Emotional engagement 

 

Figure 4. Emotional engagement thematic description of college student engagement 

In the thematic analysis of emotional engagement, it was found that indicators that 
often appeared in response to open questions were asked, namely interaction with friends (68.1%), 
interaction with lecturers (67%), feelings during lectures (49.3%), responses to switching to online 
learning (34.4%), free time (19.6%), interaction with family (7.4%), and interaction with 
faculty/university (5.9%). 

It is important to evaluate the affective outcomes of student engagement, such as 
student satisfaction, which reflect student attitudes. Student satisfaction indicates students' 
perceptions of their learning experience and is considered an important indicator of student 
outcomes as well as for evaluating the effectiveness of the online learning process. Student feelings 
during online learning and student satisfaction are one of the main factors that will determine 
student behavior during online learning (Sayad, 2021). Although helpful in times of pandemic 
some forms of distance education lack interaction between students and instructors which is very 
problematic. In the case of distance education, it is stated that students have been required to 
become independent learners more than the traditional system (Akyildiz, 2020). This is in 
accordance with what is described in the research. Students find it difficult to find time to discuss 
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or simply re-discuss the material that has just been explained, as stated, “for example, during 
online lectures we can work together with friends when there are lessons that are difficult to 
understand but when online, we can’t directly discuss the lessons we don’t understand” 
(Participant 99) and “it’s hard to find time for discussion with friends” (Participant 73). 

In terms of social life, students want direct interaction not only through screens, as 
stated that “social life is different, during face-to-face lectures we meet people such as friends, 
lecturers, and others directly so that we have direct interaction with them, but when online 
learning everything switches to mobile or via the internet” (Participant 96). Students also feel that 
by meeting in person they can make friends with more people, not just one class but with younger 
siblings or older siblings, as stated that “other than that face-to-face maybe can get to know more 
friends than online learning” (Participant 91). Students said that it was quite difficult to reach or 
interact with lecturers in this online period, apart from obstacles such as signals, meetings via 
screen or chat, it was very different from physical meetings, as stated that “it is difficult to ask 
lecturers/friends for material if online” (Participant 75), “online lectures are very different from 
offline, the main difference is that the learning atmosphere in the classroom is at home and only 
limited via chat/call and so on, so that interaction with friends and lecturers becomes less” 
(Participant 75), and “not meeting friends, difficult to reach lecturers (where internet connection 
is often constrained online), online learning is constrained by weather and house conditions” 
(Participant 74). 

At first, students responded positively to online learning, felt like a vacation, made it 
comfortable and felt effective because they studied at home, as it was said that “personally, by 
studying online, I am happier, more comfortable, more effective, and even a bit fat” (Participant 
35). 

However, over time, most students began to complain about this learning system. 
Starting from being lazy to listen to lectures, choosing to just lie down, and being dismissive of 
lectures. This was conveyed by the participants as follows: “when online learning it feels lazier to 
listen to lectures” (Participant 96), “I feel lazier when I study because I am only at home, the 
impression becomes more condescending to the lecture class” (Participant 73), and “sometimes 
online lectures make me bored and bored” (Participant 50). 

 
4. Conclusions 

This study focuses on describing college student engagement after the last 2 years of 
studying with an online learning system. Students show a fairly good adaptation from offline 
learning to online learning. Initially, both students, lecturers, and universities were still looking 
for the right system because of sudden changes so that learning was still less effective. After 2 
years, many alternatives have been found to make online learning more effective. Students and 
lecturers have also adapted to existing online platforms. 

However, the results of this study show that initially online learning was fun because 
it was flexible, it could be carried out anywhere, anytime, had more leisure time, and even felt like 
a “vacation”. Currently, students say that they need direct interaction with friends and lecturers. 
Students need motivation from friends and lecturers in learning so as to make learning more 
interesting and not boring. In fact, it is not uncommon for student responses to state that they 
prefer to sleep than listen to the lecturer’s explanation. 

 
Acknowledgements  

This study was supported by Universitas Tarumanagara. The authors declare no 
competing interests. 



Open Journal for Psychological Research, 2022, 6(1), 7-16. 

______________________________________________________________________________________________ 

15 

 

 

References 

 

Ahshan, R. (2021). A framework of implementing strategies for active student engagement in remote/online 
teaching and learning during the Covid-19 pandemic. Education Sciences, 11(9), 483-507. 
https://www.mdpi.com/2227-7102/11/9/483. 

Akyildiz, S. T. (2020). College students’ views on the pandemic distance education: A focus group 
discussion. International Journal of Technology in Education and Science (IJTES), 4(4), 322-
334. https://ijtes.net/index.php/ijtes/article/view/150. 

Appleton, J. J., Christenson, S. L., Kim, D., & Reschly, A. L. (2006). Measuring cognitive and psychological 
engagement: Validation of the student engagement instrument. Journal of School Psychology, 
44(5), 427-445. https://www.sciencedirect.com/science/article/pii/S0022440506000379. 

Donham, C., Pohan, C., Menke, E., & Kransfelder, P. (2022). Increasing student engagement through 
course attributes, community, and classroom technology: Lessons from the pandemic. 
Journal of Microbiology & Biology Education, 23(1), 1-6. 
https://journals.asm.org/doi/full/10.1128/jmbe.00268-21. 

Fredricks, J. A., Blumenfeld, P. C., & Paris, A. H. (2004). School engagement: Potential of the concept, 
state of the evidence. Review of Educational Research, 74(1), 59-109. 
https://journals.sagepub.com/doi/abs/10.3102/00346543074001059. 

Fredericks, J. A., & McCloskey, W. (2012). The measurement of student engagement: A comparative 
analysis of various methods and student self-report instruments. In S. L. Chritenson (Ed.), 
Handbook of research on student engagement (p. 763-782). 
https://link.springer.com/chapter/10.1007/978-1-4614-2018-7_37. 

Frost, N. (2011). Qualitative research methods in psychology. McGraw Hill. 

Muthuprasad, T., Aiswarya, S., Aditya, K. S., & Jha, G. K. (2021). Students’ perception and preference for 
online education in India during COVID -19 pandemic. Social Sciences & Humanities Open, 
3(1), 100-111. https://www.sciencedirect.com/science/article/pii/S2590291120300905. 

Nicola, M., Alsafi, Z., Sohrabi, C., Kerwan, A., Al-Jabir, A., Iosifidis, C., Agha, M., & Agha, R. (2020). The 
socio-economic implications of the coronavirus pandemic (Covid-19): A review. International 
Journal of Surgery, 78(2020), 185-193. 
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC7162753/pdf/main.pdf. 

Sayad, G. E., Saad, N. H. M., & Thurasamy, R. (2021). How higher education students in Egypt perceived 
online learning engagement and satisfaction during the COVID‑19 pandemic. Journal of 
Computers in Education, 8(1), 527-550. https://link.springer.com/article/10.1007/s40692-
021-00191-y. 

Trowler, V. (2010). Student engagement: Literature review. The Higher Education Academy. 

Waldrop, D., Reschly, A. L., Fraysier, K., & Appleton, J. J. (2018). Measuring the engagement of college 
students: Administration format, structure, and validity of the student engagement 
instrument–college. Measurement and Evaluation in Counseling and Development, 52(2), 
90-107. https://doi.org/10.1080/07481756. 2018.1497429 

Zhang, K., Wu, S., Xu, Y., Cao, W., Goetz, T., & Stamm, E. J. P. (2021). Adaptability promotes student 
engagement under covid-19: The multiple mediating effects of academic emotion. Frontiers 
in Psychology, 11(1), 633265. 
https://www.frontiersin.org/articles/10.3389/fpsyg.2020.633265/full. 

 

 
 

https://www.mdpi.com/2227-7102/11/9/483
https://ijtes.net/index.php/ijtes/article/view/150
https://www.sciencedirect.com/science/article/pii/S0022440506000379
https://journals.asm.org/doi/full/10.1128/jmbe.00268-21
https://journals.sagepub.com/doi/abs/10.3102/00346543074001059
https://link.springer.com/chapter/10.1007/978-1-4614-2018-7_37
https://www.sciencedirect.com/science/article/pii/S2590291120300905
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC7162753/pdf/main.pdf
https://link.springer.com/article/10.1007/s40692-021-00191-y
https://link.springer.com/article/10.1007/s40692-021-00191-y
https://doi.org/10.1080/07481756.%202018.1497429
https://www.frontiersin.org/articles/10.3389/fpsyg.2020.633265/full


E. Sanfriska & R. Hastuti – Qualitative of College Student Engagement During Online … 

_________________________________________________________________________ 

16 

 

 
 

 



Open Journal for Psychological Research, 2022, 6(1), 1-16. 

ISSN (Online) 2560-5372 

__________________________________________________________________ 

 
 

 

AIMS AND SCOPE 

The OJPR, as an international multi-disciplinary peer-reviewed online open access 
academic journal, publishes academic articles deal with different problems and topics in 
various areas of psychology (neuroscience, educational psychology, developmental psychology, 
social psychology, personality psychology, comparative psychology, experimental psychology, 
applied psychology, methodology of psychological research, etc.). 

The OJPR provides a platform for the manuscripts from different areas of research, which may 
rest on the full spectrum of established methodologies, including theoretical discussion and 
empirical investigations. The manuscripts may represent a variety of theoretical perspectives 
and different methodological approaches. 

The OJPR is already indexed in Crossref (DOI), BASE (Bielefeld Academic Search Engine), 
Google Scholar, J-Gate, ResearchBib and WorldCat - OCLC, and is applied for indexing in the 
other bases (Clarivate Analytics – SCIE, ESCI, and SSCI, Scopus, ERIH Plus, Ulrich’s Periodicals 
Directory, Cabell’s Directory, SHERPA/RoMEO, EZB - Electronic Journals Library, Directory of 
Research Journals Indexing, NewJour, CiteFactor, Global Impact Factor, Open Academic 
Journals Index, etc.). 

The authors of articles accepted for publishing in the OJPR should get the ORCID number 
(www.orcid.org). 

The journal is now publishing 2 times a year. 

 

 

PEER REVIEW POLICY 

All manuscripts submitted for publishing in the OJPR are expected to be free from language 
errors and must be written and formatted strictly according to the latest edition of the APA style. 
Manuscripts that are not entirely written according to APA style and/or do not reflect an expert 
use of the English language will not be considered for publication and will not be sent to the 
journal reviewers for evaluation. It is completely the author’s responsibility to comply with the 
rules. We highly recommend that non-native speakers of English have manuscripts proofread by 
a copy editor before submission. However, proof of copy editing does not guarantee acceptance 
of a manuscript for publication in the OJPR. 

The OJPR operates a double-blind peer reviewing process. The manuscript should not include 
authors’ names, institutional affiliations, contact information. Also, authors’ own works need to 
be blinded in the references (see the APA style). All submitted manuscripts are reviewed by the 
editors, and only those meeting the aims and scope of the journal will be sent for outside review. 
Each manuscript is reviewed by at least two reviewers. 

The editors are doing their best to reduce the time that elapses between a paper’s submission 
and publication in a regular issue. It is expected that the review and publication processes will be 
completed in about 2-3 months after submission depending on reviewers’ feedback and the 
editors’ final decision. If revisions are requested some changing and corrections then publication 
time becomes longer. At the end of the review process, accepted papers will be published on the 
journal’s website. 

 

http://www.orcid.org/
http://www.apastyle.org/


Open Journal for Psychological Research, 2022, 6(1), 1-16. 

ISSN (Online) 2560-5372 

__________________________________________________________________ 

 

 

 

OPEN ACCESS POLICY 

 

The OJPR is an open access journal which means that all content is freely available without 
charge to the user or his/her institution. Users are allowed to read, download, copy, distribute, 
print, search, or link to the full texts of the articles, or use them for any other lawful purpose, 
without asking prior permission from the publisher or the author. This is in accordance with the 
BOAI definition of open access. 

 

All articles published in the OJPR are licensed under a Creative Commons Attribution 4.0 
International License.  

Authors hold the copyrights of their own articles by acknowledging that their articles are 
originally published in the OJPR. 

 
 
 
 
 
 
 
 
 
 

 
 

http://creativecommons.org/licenses/by/4.0/
http://creativecommons.org/licenses/by/4.0/
http://creativecommons.org/licenses/by/4.0/

